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*District Background

The Ogden Community School District serves 879 students grade K – 12.  The district also operates the Ogden Early Learning Center serving a maximum of 16 children ages 3 – 5.  The program partners with Drake University Head Start.  The community of Ogden is located at the intersection of highways 169 and 30 which provides its residents quick and easy access to the Boone, Ames and Des Moines metro areas.

The district is comprised of one elementary (pre-K-4), one middle school (5-8), and one high school (9-12).  Howe Elementary was built in 1955 with additions in 1957, 1993, 1999 and 2004.  Ogden Middle School is located in a facility built and opened in 2000 with completion of the offices, cafeteria, and kitchen in 2001.  Both facilities have climate control providing year around comfort. 

Ogden High School was built in 1967.  The facility has undergone various interior remodeling through the years.  An ICN room was created in 1999 from the existing media center.  A new media center was created from space formerly used as storage.  The indoor swimming pool was closed in 2002.  The space occupied by the former swimming pool is currently under study in order to determine an effective use of the space.

The district experienced growth in enrollment from 2000-2004.. The rate of growth rose sharply from 792 in 2000-01 to 879 in 2003-04.  During the same time period, the racial makeup of the district remains largely caucasion at 97.8%.  Approximately 26.2% of the district’s students receive free or reduced lunches and 11% receive special education services.  Enrollment has declined the past three years to the 2005-06 level of graduation of classes in the 70’s and kindergarten enrollment in the 40’s account for the majority of the decline.  Open enrollment in for 2005-06 was 111.4 compared to 31 open enrollments out.

The majority of the growth the past five years has begun at 4th grade and continues through the middle school and high school levels.  Iowa Department of Education projections indicate that enrollment should level off with growth over the next five years but at a slower rate than the past five years.

Computer technology available to students in the district number 164 computers in three labs, three media centers, regular education and special education classrooms.  The ratio of students to computers is 5 to 1.

1.  What do data tell us about our students learning needs?
Summary of data collected
 
The district collects the following required data:  (LRDA1)
· Trend line and subgroup data for ITBS/ITED reading and mathematics at grades 4, 8, and 11*
· Trend line data for ITBS/ITED science for grades 5, 8 and 11
· Graduation rate
· Grade 7-12 dropout percentages (aggregate and by subgroup)
· Percentage of graduates planning to pursue postsecondary education
· Percentage of graduates completing the core curriculum (4 years of English, 3 years each of mathematics, science, and social studies)
· Percentage of high school students achieving a score or status on a measure indicating probable postsecondary success. Our district uses the American College Test (ACT). 
· Trend line data from the Iowa Youth Survey (grades 6, 8, and 11) (SDF1, SDF3, SDF4)
· A comprehensive, community-wide needs assessment which includes input from community members, parents, administrators, staff, and students (completed once every five-years) (LC3)
· Data from Iowa Collaborative Assessment Modules (ICAMs) for reading and mathematics at grades 4, 8, and 11.
· Data from SCASS Science assessment (grades 8, 10)
· Participation rates for required district-wide assessments (grades 3-8, 11)
· Aggregate and subgroup attendance data (grades K-12)
· Dynamic Indicators of Basic Early Literary Skills (DIBELS) data (grades K-6)
· Math CBM’s 1-8
· STAR Math 1-8
· STAR Reading 1-8 
 
* These data have been used to establish biennium trend lines, which are updated annually and reported in our Annual Progress Report (APR). Using National Percentile Rank (NPR) information from the ITBS and ITED assessments, we also monitor the progress of each peer group over time in the areas of reading comprehension, mathematics, science, and social studies.  (LRDA1)
 
· ITBS/ITED data for other grade levels and subject areas (grades 3, 5, 6, 7, 9, 10 & 12)
· Student discipline data (e.g., office referrals, suspensions, and expulsions) (grades K -12) (SDF1, SDF3)
· Student participation in the district’s breakfast and lunch program (grades K-12)
· Referrals to building assistance teams (BATs) and student assistance teams (SATs) (grades K-12)
· District Demographic Data
· Basic Educational Data Survey (BEDS) data
· Graduate Survey
How data is collected and analyzed to determine prioritized student learning needs?
District Design Team
The District Design Team meets eight times a year.  The team is composed of general

education teachers from each building, the curriculum coordinator, building principals,

superintendent of schools, and  AEA School Improvement Consultant.

The vision statement of the Ogden Community School Design Team is:

     The Design Team is committed to the process of continuous improvement of our schools’ educational program by providing focus for improving student’s learning and achievement, employing cooperation, collaboration, communication and community involvement.

This group is responsible for goal setting, designing the staff professional development activities and calendar for each year, as well as to facilitate and provide leadership in curriculum writing and revisions for each of the following content areas:


Language Arts

Special Education

Social Studies


Math



Guidance


Vocational


Science


Extended Learning

Technology










Fine Arts

In order to accomplish these tasks effectively, the Design Team analyzes district level data to help identify current, as well as future student learning and program needs.  The Design Team ensures that professional development plans align with district long range and annual goals.

Following each professional development meeting the Design Team meets to “debrief”.  This time is spent reflecting on what was successful, what areas still need work and what adjustments need to be made in order to improve future staff development.

The Design Team make-up includes Curriculum Leaders (8) from each content area and “at-large” (4) members.  The remaining staff are divided into Curriculum Content areas with representation from each building and in the core content areas and as much as possible each grade level from the elementary building.

The Design Team incorporates into the planning phase federal and state mandates that impact student and staff learning needs.

Feedback from staff development, student achievement data, and compliance areas are reviewed by Design Team members and staff who wish to participate at an annual planning day in June.

· Task Force Groups 
Each building in the district has leadership teams that are responsible for overseeing initiatives related to district goals.  District Taskforce Groups include the following:


Character Education Task Force (K-12)


Character Education Building Teams (K-4, 5-8, 9-12)


Harbor Groups (9-12)

Building Assistance Teams (K-4, 5-8)

Student Assistance Team (9-12)

Student Achievement Tem (9-12)

Grade Level Teams

Teacher Evaluation Committee

District Facility Committee (Athletics, Facilities)

· Stakeholder Groups  - SIAC – School Improvement Advisory Committee
The SIAC studies and discusses student achievement data and district survey data.  The SIAC then makes recommendations regarding district-wide prioritized needs, possible adjustments to annual goals, and programs and services provided to students to the administration on which in turn makes recommendations to the board of education.

Data Analysis / Needs Assessment Analysis
Through analysis of district and building data and comparisons with the state’s student performance trajectories, the following was learned: (LRDA1, LRDA2, LRDA3, LRDA)

Trend-line data from ITBS / ITED assessments are above, to well above, state trajectories in Reading, math, science for grades 4 and 8 (2007)

Problem Solving and Computation (factions and algebraic manipulations) have a large percentage of students considered less than proficient in grade 10.

10th grade reading comprehension is 58.7% proficient overall.

At grade 11 77.3% difference in proficiency between IEP and non-IEP students in Reading and 77.7% in Math.(2007)

Disruptive students interfere with education, 51% report 1-5 disruptions over a three week period at high school level. (SDF2, SDF4)

The number of high school students completing the core (4 years English, 3 years Math, Science and Social Studies) is significantly lower than the number reporting a desire to pursue post secondary education. (46.99% to 78.7% 2006)

Students reporting that other students treat them with respect is: 6th grade – 84%, 8th grade – 73%, 11th grade – 46% compared to 58% statewide in 2005.

Students reporting feeling safe at school are: 6th grade – 89%, 8th grade – 96%, 11th grade – 88% compared to 86% statewide in 2005.

In 2005, the number of students who considered it against their values to use alcohol and drugs as teenagers was: 6th grade 92%, 8th grade – 89%, 11th grade 76% compared to 78% statewide.

Analysis - Grade 3

Overall achievement in Reading, Math, and Science ranged from 91.8% proficient 

(Reading) to 100% proficient (Science).

3rd grade subgroup achievement:

Girls achieved a higher percent proficient in Reading.

Boys achieved a higher percent proficient in Math.

Students eligible for Free/Reduced achieved at or about the same level of proficiency in Reading and Science as students not eligible for Free/Reduced.

Reading 88.8% to 95.4%

Math achievement was 11% less for those students eligible for Free/Reduced compared to those not eligible (F/R 86.8% Not F/R 97.1%).

Science both groups were 100% proficient

Students with IEP’s achieved at a lower rate than students without IEP’s in Reading and Math.

Reading - IEP-50% /Non IEP 97%

Math - IEP 66.6% / Non IEP 97%

Science - IEP 100% /Non IEP 100%

Analysis – Grade 4

Overall achievement in Reading, Math, and Science ranged from 85.7% proficient (Science) to 89.8% proficient (Math).

Reading + 3.5% increase from 2005-06 cohort

Math +5% increase from 2005-06 cohort 

Science - 3.9% decrease from 2005-06 cohort

4th grade subgroup achievement

Boys achieved at a higher percentage than girls in Reading, Math, and Science by 5% to 8.5%.

Students eligible for Free/Reduced achieved at a higher rate in Reading and Math than non eligible Free/Reduced and were only 3.1% lower in Science.

Reading 91.7% to 86.4%

Math 91.7% to 89.1%

Science 83.3% to 86.4%

Students with IEP’s achieved at a lower rate than students without IEP’s in Reading, Math, and Science.

Reading IEP 58.3% / Non IEP 97.2% 

Math IEP 58.3% / Non IEP 100%

Science IEP 50.0% / Non IEP 97.3%

Analysis – Grade 5

Overall achievement in Reading, Math, and Science ranged from 80.0% proficient(Math) to 90.8% proficient (Science).

Reading +2.7% increase from 2005-06 cohort

Math -4.4% decrease from 2005-06 cohort

Science –0.5 % decrease from 2005-06 cohort 

5th grade subgroup achievement

Girls achieved a higher level of proficiency in Reading than boys (95% compared to 79.9%).

Boys achieved a higher level of proficiency in Math and Science than girls. 

(Math – 88.5% compared to 65% and Science - 94.3% compared to 85%).

Students eligible for Free/Reduced achieved at a slightly lower rate than 

Non Free/Reduced in Reading and Math and higher in Science.

Students with IEP’s achieved at a lower percentage in Reading, Math, and Science than Non IEP students. 

Three of eight IEP students were proficient in Reading and Math and six of eight IEP students were proficient in Science.

Analysis – Grade 6

Overall achievement in Reading, Math, and Science ranged from 78.55 proficient (Math) to 89.5% proficient (Science).

Reading – 5.35% decrease from 20005-06 cohort

Math + 3.6% increase from 2005-06 cohort

Science + 1.8% increase from 2005-06 cohort

6th grade subgroup achievement

Boys achieved at a much higher rate of proficiency than girls in Reading, Math, and Science. 

Reading 90.6% to 76.0%

Math 83.8% to 72.0%

Science 96.9% to 80.0%

Students eligible for Free/Reduced achieved at significantly lower rate than 

Non Free/Reduced in Reading, Math, Science. 

Reading 60% to 92.8%

Math 60% to 85.4% 

Science 73.4% to 95.3%

Students with IEP’s achieved at a significantly lower rate of proficiency than students   who do not have an IEP.

Reading 14.3% to 94.0%

Math 0.0% to 89.8%

Science 57.1% to 94.0%

Analysis – Grade 7

Overall achievement in Reading, Math, and Science ranged from 75.9% proficient (Reading) to 91.4% proficient (Science). 

Reading -4.8% decrease from 2005-06 cohort

Math -3.2% decrease from 2005-06 cohort

Science -6.8% decrease from 2005-06 cohort

7th grade subgroup achievement

Girls achieved at a much higher rate of proficiency than boys in Reading, Math, and slightly higher in Science.

Reading 87.1% to 62.9%

Math 93.6% to 70.3%

Science 88.9% to 93.5%

Students eligible for Free/Reduced achieved at a significantly lower rate than Non Free/Reduced students. 

Reading 61.6% to 80.0%

Math 61.6% to 88.9%

Science 76.9% to 95.6%

Eight of 13 students eligible for Free/Reduced were proficient in Reading and Math and 10 students of 13 were proficient in Science.

Students with IEP’s achieved significantly lower percentages than Non IEP students.

Reading 14.3% to 84.3%

Math 42.9% to 88.2%

Science 71.4% to 94.1%

One of seven students with an IEP was proficient, three of seven students with an IEP were proficient in Math, and five of seven students with an IEP were proficient in Science.

Analysis – Grade 8

Overall achievement in Reading, Math, and Science ranged from 79.4% proficient (Reading) to 94.1% proficient (Science).

Reading +1.4% increase from 2005-06 cohort

Math - 7.3% decrease from 2005-06 cohort

Science + 1.4% increase from 2005-06 cohort

8th grade subgroup achievement

Boys achieved at a slightly higher rate of proficiency than girls in Reading, Math, and Science.

Reading 83.3% to 75.1%

Math 86.0% to 81.3%

Science 94.5% to 93.8% 

Students eligible for Free/Reduced achieved at a lower rate than Non Free/Reduced in Reading and Math and the same percentage were proficient in each group in Science.

Reading 76.4% to 80.3%

Math 70.6% to 88.2%

Science both groups 94.1%

Students with IEP’s scored significantly lower in Reading and Math than Non IEP students and slightly lower than Non IEP students in Science.

Reading 25% to 86.7%

Math 50% to 88.4%

Science 87.5% to 95.1%

Two of eight students with IEP’s scored in the proficient range in Reading, four of eight students with IEP’s scored in the proficient range in Math and seven of eight students with IEP’s scored in the proficient range in Science.

Analysis – 9th grade- 2006 ITED

All 9th graders not proficient in Math in 2006 (Oct.) were proficient in 2005 (Feb.)

Nine of 14 9th graders not proficient in Reading in 2006 (Oct.) were proficient in 8th grade (Feb.)

In grade 9, overall differences in achievement by gender were not significant.

               
     Male      Female

        Reading    76.8%    75.6%

        Math         92.2%    87.8%

        Science    92.2%    84.7%

In grade 9, there were more high achieving males and females, and more intermediate achieving females in Math and Science.

Math achievement was nearly the same between F/R eligible students and non-eligible students.

In Reading and Science there were more non-eligible students proficient than eligible.

All (100%) eligible IEP students were considered proficient.

Overall achievement for grade 9 ranged from 76.1% proficient (Reading) to 89.8% proficient (Math).

Analysis - Grade 10 - 2006 ITED

Overall achievement of Grade 10 ranged from 58.7% proficient (Reading) to 72.5% proficient (Science).

Overall Achievement from Grade 9 to Grade 10 declined -8.3% in Reading, -11.1% in Math and increased +.8% in Science.

Grade 10 Males not proficient in Reading represented 51.3%, 45.9% in Math, and32.4% in Science.

Grade 10 Females not proficient in Reading represented 30.5%, 33.3% in Math, and 22.2% in Science.

Grade 10 students eligible for F/R not proficient in Reading represented 52.6%, 57.8% in Math, and 26.3% in Science.

Grade 10 students with IEP’s considered not proficient were 91.6% in Reading, 91.6% in Math, and 75% in Science.

Analysis – Grade 11 - 2006 ITED

Juniors slightly decreased their achievement in Math compared to last year (-2.4%)

Juniors slightly increased their achievement in Reading compared to last year (+1.5%).

At grade 11, females achieved higher proficiency in Reading and Science than males. Males and females achieved nearly the same proficiency levels in Math. 

At grade 11, of the 15 students considered low socioeconomic, 12 were considered proficient in Reading, 10 students considered proficient in Math and 9 considered proficient in Science. This resulted in a 5% gap in Reading between eligible free and reduced and non-eligible free and reduced, a 4% gap between eligible and non eligible free and reduced students in Math and an 18% gap between eligible and non eligible free and reduced students in Science.

At grade 11, of the 15 students with an IEP, two students were considered proficient in Reading, one in Math and four in Science. This resulted in a 77.3% gap between IEP eligible and non-eligible students in Reading, a 77.7% gap in student achievement between IEP eligible and non- eligible students in Math, and a 59.2% gap in student achievement between IEP eligible and non-eligible students. 

· Disruptive students interfere with education, 51% report 1-5 disruptions over a three week period at high school level. (SDF2, SDF4)

· The number of high school students completing the core (4 years English, 3 years Math, Science and Social Studies) is significantly lower than the number reporting a desire to pursue post secondary education. (46.9% to 83.3 % 2007)

· Students reporting that other students teat them with respect is:  6th grade – 84%, 8th grade – 73%, 11th grade – 46% compared to 58% statewide in 2005.

· Students reporting feeling safe at school are: 6th grade – 89%, 8th grade – 98%, 11th grade – 88% compared to 86% statewide in 2005.

· In 2005, the number of students who considered it against their values to use alcohol and drugs as a teenager was:  6th grade 92%, 8th grade – 89%, 11th grade 76% compared to 78% statewide.

In March of 2004, the district conducted a comprehensive, community-wide needs assessment meeting.  Heartland AEA employees assisted in facilitation of table groups through Ogden Community School’s Constant Conversation Questions: (LC5)
· What knowledge and skills have been most valuable to you in your work and in your personal life?

· How could learning be strengthened or improved?

· Considering the changes that may occur over the next 5-10 years, what does the Ogden Community School District need to look like or be like to meet the educational needs of all students?

· What do you regard as the strengths of the Ogden CSD?

The following are the top statements from each question that garnered the most responses from participants.

#1  What knowledge and skills have been most valuable to you in your work and in your personal life?
Math skills

Communication skills (oral, written, listening)

Writing skills

Computer skills

#2  What do you regard as the strengths of the Ogden Community Schools?

Dedicated staff – leadership

Small town atmosphere: family feel

Support from the community. Teachers

Care a lot (like parents)

Staff – caring, available, talented, go the extra mile

Commitment of teachers to see students achieve

Summary:  What do you regard as the strengths of the Ogden Community Schools?

Staff:  Caring, available, accessible, committed to see students achieve.

Administration:  Good leadership

Curriculum / Instruction:  Math and Reading scores reflect high standards / achievement; wide variety of learning activities; up-to-date technology

Environment / Community Support / Class size:  the community provides strong support to the school system.  Overall atmosphere is positive, small town-like family feeling.  Parents’ concerns are listened to, parents and community always welcomed as volunteers.  Class sizes are ideal – not too small, not too big.

Facilities:  excellent facilities, continued improvement

#3  How could student learning be strengthened or improved?

AP classes – college credit classes

Too tolerant of difficult behaviors – need more structure for dealing with difficult behaviors – consequences

Parental involvement – encourage this

Tougher up front discipline

Strengthen bus discipline

Summary:  How could student learning be strengthened or improved?

Curriculum:  seek ways to add AP classes, college credit classes through DMACC and ISU.  Challenge students at all academic levels, and upper-end students more.

Discipline:  Tougher up front discipline, strengthen bus discipline, need more structure for dealing with difficult behaviors / consequences.  Hold students accountable for responsibility issues.

#4  What does OCSD need to look like or be like to meet the educational needs of all students?

Continue to emphasize technology

Maintain facilities to keep attractive

Continue special programs for all in need – high and low

Attract families to school

Fiscally sound

Summary: What does OCSD need to look like or be like to meet the educational needs of all students?

Technology:  Continue to emphasize technology individual computer access.

Curriculum:  Emphasize Language, teach intelligent design along with theory of evolution, more developed TAG at the high school.

Physical Plant / Facilities:  Maintain facilities to keep attractive, continue to update facilities, continue to be fiscally sound.

Prioritized needs

Based on the data reviewed, the district developed the following list of prioritized actions to meet student needs: (LC4, AMN3)

· Integrate vocabulary teaching strategies into all content areas (K-8)

· Grade level teams will align curricular instruction across each grade level to insure horizontal consistency in science instruction (K-4)

· Improve vocabulary acquisition and inferential skills of students to improve reading comprehension, and student’s ability to make predictions, estimates, draw conclusions, interpret inductively and deductively (9-12)

· Implement a tutoring program for identified low proficiency students in Reading, Math, and Science (5-8)

· Improve reading comprehension for students with IEP’s in grades 8-11

· Improve mathematics performance of students with IEP’s ing rades 8-11

· Improve mathematics performance of 2003-04 students in grades 9, 10

· Improve the district graduation rate

· Improve the learning environment in regards to students treating each other with respect (9-12)
 Process to Develop Goals and Actions of Prioritized Needs
The District Design Team and SIAC review the prioritized needs to generate and recommend goal statements to the board for adoption.  The Design Team and building level grade level (K-8) and taskforce teams (9-12) design strategies and actions that align with and support the established goals.

2.  What do /will we do to meet student learning needs?
Long Range Goals Established to Support Prioritized Student Needs

Based upon recommendations of the Community Advisory Committee (SIAC) and the District Design Team, The Ogden Board of Education has adopted district learning expectations aligned with students needs.  (LC5)

District Learning Expectations

Ogden Community Schools student learning expectations are the general expectations for all who attend and graduate.  Students graduating from Ogden Community Schools will be able to do the following:  (LC6)

Learning Expectations

We will have achieved our mission when all of our students function effectively, contribute positively, and exhibit quality performance as:

1. Effective Communicators - who effectively communicate through speaking, writing, reading, visual/non-verbal, listening, performing and other forms of communication.

2. Lifelong Learners – who demonstrate flexibility, motivation, and skills necessary to initiate learning for personal and occupational growth using multiple resources and technologies.

3. Responsible Citizens – who take the initiative and time to improve the quality of life for themselves and others in their local and global environment.

4. Cooperative Contributors – who demonstrate responsibility and use effective group skills to foster, develop and maintain supportive relationships with others in culturally diverse work, community, educational and family settings.

5. Problem Solvers – who effectively use a variety of reasoning strategies and resources to make decisions and solve problems in multiple contexts

6. Knowledgeable People – who acquire and utilize information and basic skills and processes.

Long Range Goals 2004-2009

Goal 1:
In the area of Reading, the district will increase the percentage of students performing at the proficient level and higher.  (LRG1, MCGF3, AR6, EIG1)
The following indicators will measure district progress with Goal 1:

1a. Percentage of students who score at the proficient level or above (41st percentile or above using national norms) on the ITBS Reading Comprehension Test in grades 3 through 8 and the ITED Reading Comprehension Test in grade 11, including data disaggregated by subgroup. 

1b. Percentage of students in grades 1-3 who are at benchmark for their grade level on the Dynamic Indicators of Basic Early Literacy Skills (DIBELS)
Goal 2:   In the area of Math, the district will increase the percentage of students performing 

at the proficient level and higher. (LRG2, LRG3, AR6, EIG1)
The following indicators will measure district progress with Goal 2:

2a. Percentage of students who score at the proficient level or above (41st percentile or above using national norms) on the ITBS Mathematics Total Test in grades 3 through 8 and the ITED Mathematics Test in grade 11, including data disaggregated by subgroup. 

2b. Percentage of students in grades 4, 8, and 11 who achieve at the intermediate level or above on the Iowa Collaborative Assessment Modules.

Goal 3:    In the area of Science, the district will increase the percentage of students 

performing at the proficient level and higher. (LRG3, MCGF3, AR6, EIG1)
The following indicators will measure district progress with Goal 3:

3a.  Percentage of students who score at the proficient level or above (41st percentile or above using national norms) on the ITBS Science Test in grades 5 and 8 and the ITED Science Test in grade 11, including data disaggregated by subgroup.

3b.  Percentage of students in grades 8, and 11 who achieve at the proficient level or above on the SCASS science assessment.
Goal 4:
All K-12 students will use technology in developing proficiency in reading, mathematics, and science.  (FTP1)


The following indicators will measure district progress with Goal 4:

4a. The indicators identified for Goals 1, 2, and 3.

4b. Percentage of students at grade 8 who score at the proficient level or above on a locally developed technology assessment. 

Goal 5: 
OCSD will ensure that the learning environment is inclusive, safe, disciplined, drug   free, accessible, and caring in order to maximize student learning and promote personal and social growth.

The following indicators will measure district progress with goal 5:

5a. Attendance rate as measured by the average daily attendance data calculated and reported on the Certified Annual Report (CAR).

5b. Graduation rate as calculated by the Iowa Department of Education using data from the spring BEDS report.

5c. Percentage of student body in middle and high school that receives any discipline referrals (i.e., office referrals, suspensions, and expulsions).  (SDF5, SDF6, SDF7)
5d. Percentage of students in grades 6, 8, and 11 that report that they have used alcohol, tobacco, or other drugs on the triennial Iowa Youth Survey.  (SDF5, SDF6, SDF7).

The process that will be used to determine what we will do to meet the long-range goals will be indicated by the following:

The District Design Team will identify stakeholder groups most directly impacted.  The district will use the Iowa Professional Development Model process to develop its District Career Development Plan and an action research design to guide conversations and assist making goal progress.  As actions are developed to support each goal, implementation plans will be developed at the appropriate levels (e.g., elementary, middle school, and high school) to provide K-12 system alignment of efforts.

Current Practice to support Long-Range Goals including the following:
The past five years the district has planned its staff professional development time around improving assessment and instructional skills of teaching staff and classified associate staff.

The district has utilized the study team process to facilitate this process. Members of the district Design Team were utilized as facilitators for building level study teams.

2000-2002:  Topics studied included but not limited to the following:  A two -year study of 

         “Student Centered Classroom Assessments” by Richard Stiggins.

2002-2003:  A one year study “Enhancing Professional Practice: A Framework for Teaching” by 
         Charlotte Danielson.

2003-2006:  A three-year study “Classroom Instruction that Works” by Robert Marzano.

Other modules within the framework of staff professional development:

2001-02:  Writing performance tasks and creating rubics to assess – River Valley Consortium

2002-03:  SMART Goals

2003-04:  Reinforcing effort and providing recognition

2003-04:  Cooperative learning

2003-04:  Homework and Practice

2004-05:  Homework and Practice

2004-05:  Identifying Similarities and Differences

2004-05:  Nonlinguistic Representations

2005-06:  Vocabulary Instruction

2005-06:  Note Taking and Summarizing

2006-07: Peer Observation of instructional strategies / collaboration groups reflect on  
  
     observations
1. Instructional Strategies Currently Used in the District

· Problem Solving

· SSR – Sustained Silent Reading

· QAR – Question, Answer, Relationship

· Three Column Notes

· SQ 3R – survey, Question, Read, Recite, Retell

· Six Traits of Writing

· Direct Instruction – 100 Easy Lessons to Teach your Child to Read

· Mental Math

· Think Pair share

· Literature Circles

· Inquiry-based learning

· Cooperative Learning

· Hands-on science (K-8)

· Daily Oral Language (1-8)

· Flexible small group instruction

2. Instructional Programs/Services Supports Currently Used in the District

· District Career Development Plan (i.e., K-12 professional development program)

· At-risk Program/Services  (K-12)

· Gifted and Talented Program/Services (ELP) (K-12)

· Special Education Program/Services (preK-12)

· Mentoring and Induction Program 

· Phoenix Program (9-12)

· Building Assistance Team (K-8)

· Student Assistance Team (9-12)

· Student service partnerships (e.g., mental health services and community health services) (preK-12)

· VoWac (K-1)

· Technology-based reading and mathematics programs 

Accelerated Reading (1-8)

Academy of Reading (Title-One, At-Risk)

  

Accelerated Math (1-8)

Math Facts in a Flash (1-8)

· Corrective Reading (5-8)

· Summer Academy (K-8)

· 8 Habits of Highly Effective Teens (8)

· America Reads/America Counts (K-8)

Ogden delivers the following programs and accesses these program funds as a result of identified student need:

· Perkins: Vocational and Technical Education Programs (9-12)

· Title I, Part A: Reading Program/Services (K-4)

· Title II, Part D: Technology Usage (K-12)

· Title IV: Safe and Drug-Free Schools 

3. System-wide Management Supports Currently Used in the District

· Resource allocation 

· Technology 

· Policy development

· Personnel evaluation (administrators, teachers, paraeducators)

· Curriculum development 

· Iowa Technical Adequacy Project (ITAP – curriculum / assessment alignment)
· Leadership for CSIP implementation
· Data based decision making
Current practice aligned with or supported by the research base and/or local data
 The district has determined that research and/or student data support the use of several current practices related to the goal areas.  These practices include the following:

Reading 

SSR – Sustained Silent Reading




SQ3R – Survey Question, Read, Recite, Retell




Collaborative learning strategies




QAR – Question Answer Relationship

Math


Mental Math




Collaborative learning strategies applied to mathematics content

Science

Inquiry based instruction




Hands-on instruction




Collaborative learning strategies as applied to instruction

Technology
Strategies designed to enhance instruction in reading, mathematics, and science

Environment

Character Counts!  SEARCH Institute

Current practice to support long-range goals and the research base (include curriculum and instruction) 

Curriculum/Assessment Alignment. OCSD developed standards and benchmarks in all content areas. Over the past two years, the district curriculum teams have focused on aligning reading and mathematics curriculum, both vertically and horizontally.  An alignment review of the curriculum and district-wide assessments was completed during the 2002-2003 school year using the Iowa Technical Adequacy (ITAP) process.  

Instructional Strategy Decisions. Within the next five years, OCSD must address the following two issues: 

1) Discontinue practices that are not supported by research or have not produced evidence of contributing to positive student results. 

2) The consistent implementation of strategies that are research-based and/or have contributed to gains in student achievement. 

In the process of considering possible gaps in reading, math, science practices, the district studied current programs/practices that are utilized.

Research-based Learning Strategies

A book study begun in 2003-04 of “Classroom Instruction that Works” by Robert Marzano will continue through 2005-06.

To date three strategies have been studied that are well grounded in literature of having significant effect size results following implementation.

In 2003-04, three strategies studied were: 

Cooperative Learning – effect size  .73

Reinforcing Effort and Providing Recognition – effect size  .80

Homework and Practice – effect size .77

In 2004-05, the faculty studied:

Identifying Similarities and Differences – effect size 1.61

Nonlinguistic representations – effect size .75

In 2005-06, the faculty studied:

The above strategies are currently utilized in the district in each building with teaching staff divided into instructional teams, observing each other using the Strategy(s) and following up with a collaboration session to critique use and effectiveness.

In 2006-07, the faculty:

Continued peer observations within the district with grade/content are partners and one out of district observation of grade level or content area currently taught.
Accelerated Reading.  As means of utilizing opportunities to incorporate technology into content areas and increase reading comprehension of students, Accelerated Reading was implemented in grades 1-8.  The research base on Accelerated Reader from the National Reading Panel (NPR) has not addressed guided independent reading with feedback, which is the kind of independent literature-based reading recommended in the Reading Renaissance Program.  Local student achievement data indicates that the program is effective in increasing the amount of books read (based on checkout data from the elementary library) and student achievement data in reading comprehension comparing 4th grade students’ achievement before implementation of Accelerated Reader.

Accelerated Math.  As means of utilizing opportunities to incorporate technology into content areas and increase reading comprehension of students, Accelerated Math was implemented in grades 1-8.  The research base on Accelerated Math is less conclusive, our local program evaluation student achievement data indicates the program is effective in providing challenging problems and reinforcing practice when comparing 4th grade math achievement to math achievement before implementation.

Math Facts in a Flash.  This technology program is being utilized to replace paper/pencil drill in math facts.  The research base is less conclusive, however, indications of its impact on student achievement are positive.  Program evaluation data on student’s mastery of math facts indicates students are mastering facts more quickly.  Long-term retention is still inconclusive as this program was implemented in January of 2004.

FOSS (Full Option Science Systems).  The research on FOSS and local student achievement data indicate that the program is effective in teaching inquiry skills in physical, life, earth science to students and sustaining growth overtime.

SMART Goals (Specific, Measurable, Attainable, Research-Based, Time-bound)  A goal setting method based on the research of Mike Schmoker’s book  “Results”.  The district teaching staff underwent training in 2002-03, learning the rationale for goal setting and the process used.  Each building utilizes the methodology to address goals unique to each respective building that align with the overall district learning expectations and long-range goals.

E2T2 (Enhancing Education Through Technology) OMS math teachers, technology teacher, and principal have attended AEA sponsored workshops and are developing a plan that will provide a framework for implementing researched-based math strategies directed toward establishing routines, tasks, and teacher actions that will assess student growth.  Implementation has been ongoing as the E2T2 team learned new strategies beginning in 2003-04.

Actions / Activities to Address Prioritized Needs, Established Goals, Gaps between current and Researched-Based Practice
Each year, each building in the Ogden Community School District develops district and  building action-plans for the upcoming year that align with annual goals and district long-range goals.  This takes place at the June meeting of the District Design Team.

Building action plans are based on information gathered from:

· Review of student achievement data of areas, if addressed, would impact student achievement at each instructional site

· Review of issues and concerns in the area of character development, if addressed, would impact student achievement

Actions for CSIP Goals 1, 2, 3, and 4
1.  Implement the district career development plan (professional development program).

(AMN1, AMN2, IEI1, PERK1, SPED1, TQ7)
Ogden’s district career development plan describes district-level professional development efforts aligned with prioritized student needs. In reading, in mathematics, the selection of the professional development target was based on student data. Teacher practices will also be studied to help identify professional development needs. This aligns with long range goals #1, #2, and #4. (PD6, TQ1, TQ2) The plan describes a cycle in which professional development efforts will be targeted at student learning and sustained until student gains are acquired. (TQ3, TQ4, FTP3, LEP1)
Research-based Strategies

The Design Team has reviewed research on the strategies selected from “Classroom Instruction That Works” by Robert Marzano.  It was found they have resulted in significant gains.  In addition, the following criteria was applied to determine if a program/strategy has a quality research base.

a) Evidence of positive student results demonstrated by research that employed systematic empirical methods 

b) The research was described in studies that demonstrated the use of rigorous, systematic, and objective procedures to obtain reliable and valid knowledge relevant to education activities and programs. (PD5, SDF9) 

Participation. All teachers will be engaged in training, including those responsible for Title I, Special Education, At-Risk, and Gifted and Talented. The principals will also be actively involved as facilitators in the buildings they serve. The district will continue to work with the AEA so that teachers can receive licensure renewal credits for participation in district-wide and building-wide professional development meetings and for their work with implementation of new strategies within their classrooms. (PERK1, SPED1, LEP1, TQ8)

Professional Development Content. Beginning with the 2007-08  school year, professional instructional staff will implement the following instructional strategies: (FTP2, FTP4, FTP5)

The content of the course will be to study Performance Character and Moral Character as it relates to staff and students and how to develop and Ethical Learning Community and a Professional Ethical Learning Community within the structure of 10 professional staff development sessions of three hours each. 

Participants will use Smart and Good High Schools Report to the Nation in a book study format with discussion groups and will reflect on the reading assignment and discussion.  Key questions will be provided to guide the discussion. Participants will develop an implementation plan from each assignment.

Alignment with the Iowa Teaching Standards. These professional development actions align directly with the following Iowa Teaching Standards and Criteria: (TQ5)
· Standard #2 
Demonstrates competence in content knowledge 

(specifically criteria 2a, 2b, and 2d)

· Standard #3 
Demonstrates competence in planning and preparation 

for instruction (specifically criteria 3a, 3b, 3d, and 3e)

· Standard #4  
Uses strategies to deliver instruction that meet the multiple

learning needs of students (specifically criteria 4a, 4b, and 4f) 

· Standard #7       Professional Development (specifically criteria 7a, 7b, 7c, and 7d) 


Professional Development Learning Opportunities. Implementation of the district career

development plan will involve these components: (TQ8):

· Common training sessions on three inservice days during the school year (theory presentations, reading, literature, discussions)

· Monthly meetings of the professional development team (planning the next professional development meeting; collecting, organizing, and analyzing data; 

· Teachers working in collaborative teams on an ongoing basis

· Building level meetings, working with data, reviewing strategies 

Professional Development Providers. AEA consultants will serve as the professional development provider for the district. The Iowa Department of Education accredits this provider. (TQ6) 

2. Enhance instructional materials and resources.


· Complete an audit/inventory of the non-fiction books available for student use at grades K-8. 

· Update curriculum mapping in all curricular areas.(AMN3)
3.  Provide supports that will address CTE students’ achievement in reading and mathematics.
· Integrate reading and mathematics skill development into the career and technical education curriculum. (PERK1)
Actions for CSIP Goal 5
1.   Support students and families in order to increase student participation, attendance, and graduation.
· Continue the alternative education supports for at-risk students at the high school.  (AR7)
· Continue a follow-up procedure with parents at each school, when absenteeism is a concern. For chronic absenteeism provide a family interview and follow-up support that may include a truancy referral to law enforcement when needed.

· Summer Academy K-8

2. Create a learning environment that is safe, supportive, and conducive to learning (a culture of achievement and respect).

· Continue a collaborative mentoring program for students in the elementary and through the GRIP Program sponsored by Lutheran Social Services.   (AR7, SDF9).

· Character Education will continue to be integrated into all curricular areas K-12.  The SEARCH Institute and Character Counts! Six Pillars of Character will be the means by which the District Taskforce and building committees integrate character education into the environment of each building.

Support for Implementation of the Identified Actions

The District Design Team and Building Teams will devise implementation plans for the actions previously described for CSIP goals 1, 2, 3, 4, and 5. Implementation plans will address the following components:

· Clear expectations at the district, building, and classroom levels.

· Baseline data for each action, if available

· Resources to support each action including timelines, personnel, and budget (including state and federal programs support as necessary)

· Specific implementation outcomes for action steps

· Persons responsible for oversight of implementation

· Evaluation of action implementation effectiveness

3.  How do/will we know that student learning has changed?
Ogden will use multiple data sources to determine if student learning has changed, including a combination of district-wide standardized assessments, grade level and classroom assessments, and perceptual data (e.g., surveys). The Building Leadership Team members will ensure that data from these assessment measures are collected, analyzed, and shared with the District Design Team as outlined in Question 1B. The district will continue to ensure that all students enrolled at the specified grade level are included in district-wide assessments. (DWAP1) 
Monitoring Progress with Long-Range CSIP Goals

As stated previously (see Question #2A), Ogden will monitor progress on its long-range goals through analysis of aggregate and disaggregated trend line data from the following sources:

· ITBS reading comprehension and mathematics total tests at grades 3-8, and the science test at grades 5 and 8 (Goals #1-#4)

· ITED reading comprehension, mathematics, and science tests at grade 11. (Goal #1-#4)

· DIBELS Assessment at grades K-4 (Goal #1) (DWAP6, DWAP3, DWAP4)
· ICAM mathematics tests at grades 4, 8, and 11 (Goal #2) (DWAP7)
· District Developed Science Assessment at grades 5, 8, and 11 (Goal #3) (DWAP8)
· District Developed Technology Assessment at grade 8 (Goal #4)

· Attendance data from district’s student information management system (Goal #5)

· District graduation data as calculated by the Iowa Department of Education (based on the spring BEDS report) (Goal #5)

· The percentage of the students in grades 6, 8, and 11 that reports having used alcohol, tobacco, or other drugs as reported through the Iowa Youth Survey (Goal #5)

· The percentage of the middle school and high school student body that receives a discipline referral (i.e., office referral, suspension, and/or expulsion) (Goal #5)

Alignment of Standards and Assessments—Iowa Technical Adequacy Project (ITAP)

To make certain that the assessments used to monitor progress on long-range achievement goals are aligned with the district’s curriculum, Ogden completed the Iowa Technical Adequacy Project (ITAP) process for the ITBS, ITED,  DIBELS, and ICAMs. Through completion of this process, the district found that it was necessary to revisit its reading and mathematics standards and benchmarks. 

READING

In grade span 3-5, Standards #1and #3 and, grade span 6-9, and 10-12, Standard #3  lacked comprehensiveness of coverage. The criteria for range of knowledge were not met for Standard #1 in grade spans 3-5, and 6-9.  For depth of knowledge, criteria were not met for Standard #3, at grade spans 6-9 and 10-12. 

Revisions were made to the benchmarks as per the district action plan in the necessary grade spans with the goal to increase the comprehensiveness of coverage, range of knowledge and depth of knowledge so as to meet criteria established through the ITAP process. 

The Reading benchmarks were then subjected to the ITAP alignment checking process with satisfactory results that meet Part B: Alignment Criteria  stated in the Summary of Alignment Evidence.

MATH

In grade span 3-5, Standard  # 6, grade spans 6-9, Standards #4, #5, #6 and at grade span 10-12, Standard #5 benchmarks lacked comprehensiveness of coverage. The criteria for range of knowledge were not met for Standard #3 in grade spans 3-5, in grade spans 6-9 Standards #4 and #5 and in grade spans 10-12, Standards #2, #3, #5, and #7. For depth of knowledge, criteria were not met for Standard #3 and #6, at grade spans 3-5, Standards #3, #4, #5 at grade span 6-9, and Standards #5 for grade span 10-12. 

Revisions were made to the benchmarks as per the district action plan at grade span 3-5 Standard #6 in comprehensiveness of coverage, Standard #3 in range of knowledge, and Standards #3 and #6 in depth of knowledge At grade span 10-12, Standards #4 , #5, and #6 at the 6-9 grade span and Standard #5 with the goal to increase the comprehensiveness of coverage, range of knowledge and depth of knowledge so as to meet criteria established through the ITAP process.  The Math benchmarks were then subjected to the ITAP alignment checking process with satisfactory results that meet Part B: Alignment Criteria stated in the Summary of Alignment Evidence.  

Revisions are in progress that will fulfill criteria for grade span 10-12, Standards #2, #3, and #7 in range of knowledge. Completion is projected to be by the end of February of 2005 following the format stated in the Action Plan in the Summary of Alignment Evidence document.  

Student Indicator Data Used for Evaluation of Programs and Services

The same student indicator data used to measure progress with CSIP goals will also be used to help inform decisions regarding the effectiveness of the following programs and services provided by OCSD:

· Professional development for teachers and principals (e.g., District Career Development Plan and Title II, Part A) 

· Supplemental reading and mathematics services for eligible students (e.g., Title I, Part A)

· Use of technology to improve student achievement (e.g., Title II, Part D)

· Programs and services to assist English Language Learners (Title III, Part A)

· Drug and violence prevention program (Title IV, Part A)

· Early Intervention program for grades K-3

· K-12 at-risk program

· K-12 gifted and talented (TAG) program

· Special education services
· Career and Technical Education (CTE) programs

Note: More specific details regarding Ogden’s program/service evaluation process are included in the next section of the CSIP.

Additional Data Gathering and Analysis

To help provide a more complete picture of student learning needs, OCSD will continue to monitor the following data sources:

· All data points included in the district’s Annual Progress Report (APR).  

· The percentage of students who participate in district-wide assessment

· The percentage of students in the lowest (at-risk or deficit) category on DIBELS in grades K-3. (DWAP3, DWAP4, DWAP6)
· Student performance on the ICAM reading assessment at grades 4, 8, and 11 (DWAP6)
· Annual cohort performance from grade 3 through grade 11 as measured by the ITBS and ITED in the areas of reading, mathematics, science, and social studies.

· Career and technical education student data from the end-of-year program report (Perkins report)

· The percentage of students indicating a safe learning environment and that other students treat them with respect as reported through the Iowa Youth Survey

Future Student Data Gathering

The district is aware that it will need to collect additional information to allow for more informed evaluation of programs and services. Currently, the district has no students considered English Language Learners or migrant students.  The district will proceed to begin making contingency plans for instructional and assessment needs.

· The IDEA Proficiency Test (IPT) for English Language Learners and/or Language Assessment Scale (LAS) to measure ELL students English proficiency will be considered as a means to measure and determine student learning needs by 2006. (LEP2)
· 7 Habits of Effective Teens at grade 8 will be utilized as a measure of how students transition into OHS.

During the 2006-07 school year

· Vocabulary achievement in grades 3-11 as measured by the ITBS/ITED will be collected to help monitor effectiveness of the District Career Development Plan component dedicated to Professional Growth Plans

· Student achievement in Social Studies will be compiled from the ITBS/ITED as an additional means to analyze reading achievement.

4.  How will we evaluate our programs and services to ensure improved student learning?
Strategies/process to evaluate how well the activities included in Constant Conversation Question #2 (What do/will we do to meet student learning needs?) were implemented?

Goal-Oriented Approach to Program Evaluation

OCSD has adopted a goal-oriented approach to formally evaluate the programs and services it offers to meet prioritized student needs as identified in its CSIP. (ECSIP1) This goal-oriented approach to program evaluation includes the following components:

· Identification of programs that contribute to progress with CSIP goals (program expectations)

· Identification of any additional program goals (program expectations)

· Identification of variables which affect performance

· Identification of the indicators by which program effectiveness will be judged relative to performance

· Development of procedures for collecting information about performance

· Collection of performance data

· Comparison of the information regarding performance with the expected CSIP/program goals

· Communication of results of the comparison to appropriate audiences

OCSD will use a combination of formative and summative evaluation processes within the program evaluation process. (TQ9) The district will also determine the frequency of the formative and summative evaluation processes for each of the programs/services by two factors: 1) legal mandates and 2) local data. At a minimum, an in-depth formal summative evaluation for all of the programs that OCSD incorporates into its CSIP will occur within a five-year rotation. Note: Ogden will submit, as required, any annual evaluation/reporting data for state and federal programs.

The District Design Team recommended the following program rotation and timelines for in-depth summative program evaluation, using both student achievement data and teacher implementation data: * 
	Program
	In-Depth Program Evaluation Rotation

	Professional Development Program (District Career Development Plan)
	Annually, beginning in 2005 (TQ10, TQ 11)*

	Title II, Part A (Teacher and Principal Training/Recruiting)
Note: Title II, Part A is embedded into Ogden’s district career development plan.
	Annually, beginning in 2005 (TPTR1)*

	Title I, Part A (Parent Involvement)
	Annually, beginning in 2005 (TITL1)*

	Title II, Part D (E2T2)

	Every two years, beginning in 2005 (FTP6)*

	Title IV
(Safe and Drug Free Schools)
	Every three years, beginning in 2005 (SDF10)

	Mentoring and Induction Program
	Every three years, beginning in 2006 (TQ9)*

	Talented and Gifted Program

	Every five years, beginning in 2007 (GT2)

	Perkins (Vocational/Career and Technical Education Programs)

	Every five years, beginning in 2007 (PERK2, PERK3)*

	At-risk Program
	Every five years, beginning in 2008 (AR4)*

	Special Education Programs and Services

	Every five years, beginning in 2008 (ESPE1, ESPE2)*


Ogden will collect formative evaluation data for each program on an annual basis. However, the district will collect data regarding some programs, such as the professional development program (district career development plan), more frequently. Progress toward meeting program/service expectations will be reported to the District Design Team, the Board of Education, and the SIAC.
CSIP Indicator Data to Measure Program Effectiveness

Ogden will evaluate the effectiveness of the majority of its instructional programs and services, at least partially, through examination of the indicator data, disaggregated by program participants, for each of the goals listed in its CSIP Constant Conversation Question #2. Based on input from the program providers, Building Grade Level / Department Teams, and District Design Team, the district decided that evaluation of these data would be sufficient, at this time, to assist in determining the effectiveness of the following programs: 

· Professional Development Program (district career development plan) (TQ11)
· At-Risk Program (AR4)
· Perkins (Vocational/Career and Technical Education Programs) (PERK2, PERK3)
· Mentoring and Induction Program (TQ9)
· Special Education Programs and Services (ESPE2)
· Title I, Part A (Parental Involvement Program) (TITL1)
· Title II, Part A (Teacher and Principal Training and Recruiting Program) (TPTR1)
· Title II, Part D (E2T2) (FTP6)
· Title IV (Safe and Drug Free Schools) (SDF10)
Additional Indicator Data to Measure Program Effectiveness

The district decided that it needs additional information to determine the effectiveness of some of its programs. In addition to the indicator data associated with the CSIP goals listed in Ogden’s Constant Conversation #2, the district will also collect, analyze, and use the following data to inform effectiveness with the following programs:

Professional Development Program and Title II, Part A (TQ10, TQ11, TQ12, TPTR1)

· Percentage of faculty responsible for instruction who participate in district and building career development opportunities

· Percentage of K-12 teachers who accurately use the strategies as measured by observations and as evidence in their professional portfolios

· Percentage of K-12 teachers who document technology usage in their professional portfolios

· Percentage of K-4 students who are independent at benchmark as measured by DIBELS

Gifted and Talented Program (GT2)

The district is going to use the following indicator to determine the effectiveness of its gifted and talented program:

· Percentage of all students participating in the gifted and talented program who meet goals in their individualized learning plans
· Parent survey of program effectiveness
Perkins (Vocational/Career and Technical Education Programs (PERK2, PERK3)

· Percentage of students by special population subgroups in career and technical programs who are proficient in occupational skills

· Percentage of graduates by special population who were program concentrators who receive a high school diploma or equivalent

· Percentage of senior program completers by subgroups who participate in career and technical programs who indicate their intention to continue their education, non-military employment, or military employment

Mentoring and Induction Program (TQ9)

· Percentage of beginning teachers participating in the mentoring and induction program who meet goals of the district career development plan, as appropriate to their teaching assignment

· Percentage of beginning teachers participating in the mentoring and induction program who demonstrate competency in classroom management skills

Special Education Programs and Services (ESPE1)

· Percentage of all students with Individualized Education Programs (IEPs) who meet their IEP goals

Title I, Part A, Parental Involvement (TITL1)

· Percentage of parents who participate in the annual evaluation of the parental involvement policy in improving the academic quality of schools served under Title 1, Part A

Phoenix Program (AR4)

· Percentage of all students who meet goals in their individualized learning plan

· Percentage of students enrolled in the program who graduate from Ogden High School.

OTHER REQUIREMENTS:

Content standards for reading for all grade levels of students who attend the school/school district. Accountability for Student Achievement 281—IAC 12.8(1)(c)(2)

1. Understands and uses different skills and strategies to read

2. Understands and uses the meaning of what is read. 

3. Reads a wide range of materials for a variety of purposes.

Content standards for mathematics for all grade levels of students who attend the school/school district. Accountability for Student Achievement 281—IAC 12.8(1)(c)(2)

1. Uses a variety of strategies in the problem-solving process 

2. Understands and applies basic and advanced properties of the concepts of numbers. 

3. Uses basic and advanced procedures while performing the processes of computation 

4. Understands and applies basic and advanced properties of the concepts of measurement 5. Understands and applies basic and advanced properties of the concepts of geometry.

6. Understands and applies basic and advanced concepts of statistics, data analysis 

    and  probability. 

7. Understands and applies basic and advanced properties of functions and algebra.

Content standards for science for all grade levels of students who attend the school/school district. Accountability for Student Achievement 281—IAC 12.8(1)(c)(2)

1. Students will understand that science involves inquiry and will use inquiry to solve 

      problems 

2. Students will understand and apply physical science concepts

3. Students will investigate and apply life science projects 

4. Students will understand and apply earth and space science concepts. 

5. Students will understand the relationship between science and technology 

6. Students will understand and act upon personal and social perspectives relating to science 

7. Students will understand and apply concepts relating to history and nature of science

At-Risk Allowable Growth: Activities and cooperative arrangements with other service agencies and service groups and strategies for parental involvement to meet the needs of at-risk students.  Iowa Code subsection 257.38(11)

Activities planned to meet to needs of at-risk students include: a retreat at Camp Mitigua. Tutoring Services are provided for at-risk students K-8 and the Phoenix Program for at-risk students in grades 9-12. Tutoring schedules include small group as well as individual opportunities. A two-week summer school program for elementary and middle school students in skill retention and reinforcement in the areas of math and reading is conducted in August to give at-risk students who participate the opportunity to maintain or grow in skill development.  Cooperative arrangements to meet needs of at-risk students include: Birthright of Ames, Heartland AEA11 Youth At-Risk Consortium, Youth Employment Opportunities, Youth and Shelter Services Counselor, Youth and Family Counseling Center, Job Corps, Drake University Head Start. Strategies for parental involvement to meet the needs of at-risk students include: Parents are involved with school personnel by meeting with parents when students have been identified as having at-risk behavior and before students are involved in the agencies listed above. Parent Teacher Conferences are formally scheduled twice each year. Other parent meetings are held as needed. Phone calls to the families will be made as needed by the tutor, teacher, or guidance counselor. A Title One Advisory Group is formed by interested parents. This group assists in developing parent programs and aid in the development of the Title One Plan. This group has input on the Ogden Parent Involvement Policy and the Parent Compact. Conferences are held at the beginning of the school year with parents of students who are new to the Title One program. The purpose is to discuss the expectations and goals for the program. An annual meeting for all Title One parents is held in the spring. Parents are asked to complete an evaluation of the Title One program, the parent involvement policy, and the parent compact. 

Technology: A description of how the applicant will encourage the development and utilization of innovative strategies for the delivery of specialized or rigorous academic courses and curricula through the use of technology, including distance learning technologies, particularly for those areas that would not otherwise have access to such courses and curricula due to geographical isolation or insufficient resources. Title II, Part D, Section 2414(b)(8)

The district utilizes the following technology programs are integrated into regular program delivery of instruction: Accelerated Reading (1-4) Accelerated Math (3-4) Math Facts in a Flash (1-4) Keyboarding (5-8) Computer Applications (5-8) Career Tech Lab (5-8) Advanced Computer Applications (9-12) Computer Assisted Design (9-12) Computer Publishing/Design (9-12) Web Page Design (9-12) Graphic Design (9-12) Students use a variety of basic tools such as databases, spreadsheets, and word processors, as well as context-specific tools, e.g., CAD software, animation, home design, weather station. Students use tools that allow for integrated use of text, graphics, audio, video, and animation.. Students learn to use programming languages in order to create other tools, e.g. HTML The middle school math teachers, technology teacher and principal have been involved in training in E2T2 (Enhancing Education Through Technology) in the area of Math. The district has supported release time to attend professional development workshops and follow-up support in order to develop a framework for implementation. The district ICN Room is utilized for the following classes that are not available in the district: AP Calculus AP Spanish, Staff Development Technical Training

Technology: A description of the supporting resources (such as services, software, other electronically delivered learning materials, and print resources) that will be acquired to ensure successful and effective uses of technology. Title II, Part D, Section 2414(b)(12)

District funds and state grants were utilized to purchase hardware, software, and supplies for the district’s media centers, classrooms, and offices. The combined funding sources for 2003-04 totaled $61,864.00 2003-04 purchases included the following: 7 eMacs, 7 iBooks, 2 Airport Extreme Base Stations, 1 Lacie 160GB firewire HD,1G4 Powerbook, 2 OSX Server Software. A Vocational State Grant purchased a G4 Powerbook for Industrial Education. Ogden Middle School was awarded a Star School Grant to purchase 20 iBook wireless lab, a laser printer, 3 airport extreme base stations and staff development compensation and Math Facts in a Flash software program (grades 1-4) Ogden Middle School features a Vocational/Career Technology classroom. This classroom features 12 Intelos Technology Modules at 12 stations. Software/Services purchased for 2004-05 Upgrading district computers to OSX OSX native software for student use, e.g. Adobe Photoshop MS Office Media Center Subscriptions: Newsbank, eLibrary, AEA databases Subscription to SOCS (Simplified Online Communication System).This program will allow teaching staff to communicate electronically with parents and patrons of the district.

Technology: A description of how the applicant will ensure the effective use of technology to promote parental involvement and increase communication with parents, including a description of how parents will be informed of the technology being applied in their child's education so that the parents are able to reinforce at home the instruction their child receives at school. Title II, Part D, Section 2414(b)(9)

The district has invested technology funds in a program called SOCS ( Simplified Online Communication System) The program is web-based and enables classroom teachers to submit articles, photographs and create slide shows of classroom activities. This information can be accessed by anyone accessing the district website. K-12 Planet- student grades are available on the website for parents (secured by password) Teachers are in contact with parents through e-mail addressing specific student concerns and needs. Administrative email with parents including daily bulletins and announcements Software checkout program for students needing assistance, e.g., Math Facts in a Flash Technology is distributed by allowing all users, within and beyond the local system, to access informational resources, e.g., www.atomiclearning.com, www.united streaming.com, AEA databases.
Technology: A description of how programs will be developed, where applicable, in collaboration with adult literacy service providers, to maximize the use of technology. Title II, Part D, Section 2414(b)(10)

The district designated staff development time during pre-service workshop days for the purpose of training staff on the Simplified Online Communication Systems. The district Technology Coordinator facilitated this training as well as provides training and on-going support of technology programs that are utilized to support instruction in reading and math, e.g. Accelerated Reading, Accelerated Math, Math Facts in a Flash, OMS Career Tech Lab.

Athletic Eligibility Report for the Iowa State Board of Education: Course Status (Pass/Fail) Enter the number of courses in a grading period that student athletes in grades 9-12 must pass to be eligible in your district for participation in athletics.

5 Courses 
Athletic Eligibility Report for the Iowa State Board of Education: GPA Enter the minimum grade point average that student athletes in grades 9-12 must earn to be eligible in your district for participation in athletics.

0.70  GPA

Athletic Eligibility Report for the Iowa State Board of Education: Assistance for Student Athletes Check any of the following assistance mechanisms that your district provides for student athletes in grades 9-12. 
Classroom teacher interventions.   
Coach interventions.  

Tutors.   




Parent involvement.   

Problem solving team.  


Before/after school help.   

Counseling services.  


At-risk program  

Progress Reports

Athletic Eligibility Report for the Iowa State Board of Education: Other Describe any other student athletic eligibility standards or assistance mechanisms for your school district.

All participants in co-curricular activities shall be regular students in good standing; shall be under 20 years of age; shall not have failed in more than one academic course in the preceding semester; and not be failing more than one academic course for the current semester. 
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